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Abstract

Multilingual classes across age groups are becoming more and more challenging to teach and
manage due to the diversity in the culture and language of learners. Multiple counties around
the world are struggling to handle multilingual classes in an inclusive way as most adopt
monoglossic practices (one size fits all) while a few have adopted heteroglossic practices that
include all learners in classes. As globalization and cultural integration deepen, understanding
the intricacies of multilingual classrooms has become crucial. In this study, researchers sought
to analyse preschool teachers’ experiences in handling linguistically and culturally diverse
learners in multilingual classes of Luampa District of Zambia. As a qualitative study, we used
a descriptive research design and sampled 6 preschools comprising 28 to 42 learners in each
class, 6 preschool teachers, 18 parents to preschool learners and 6 preschool headteachers.
Data was collected through class observations, and semi-structured interviews. Content
analysis was used to analyze data collected. The findings of the study showed that teachers
of Luampa district used multiple strategies to handle learners from the following languages:
Lozi, Mbunda, Luvale, Chokwe, Luchazi, and Nkoya among others. Teachers stated that the
linguistic diversity of Luampa district presents both a unique opportunity and a significant
challenge for educators and learners. The study offered insights and recommendations to
foster an inclusive and effective learning environment. The study makes suggestions that
inform policymakers and educators on how to better accommodate and leverage the rich
linguistic tapestry of Luampa district's preschool learners. Due to multilingualism across
classes, preschool teachers and learners faced experiences such as language barrier, lack of
linguistic competence in the familiar language, inadequate classroom space, lack of teaching
and learning materials, shallow planned work in the syllabus. The study recommended that
the government should consider a bilingual or trilingual language in education policy in
Luampa district where Mbunda, Lozi and English, for example, can be used simultaneously in
classes to reflect what is happening on the ground.

Keywords: translanguaging, codeswitching, translation, bilingualism, multilingualism

Introduction

Like most African counties, Zambia has a long history of multilingualism due to the existence
of 73 languages and dialects (Tambulukani & Bus, 2011; Banda & Jimaima, 2017). According
to Chanda and Mkandawire (2013, p.viii),

The exact number of Zambian languages is not known although many texts

claim that Zambia has 73 languages or 73 languages and dialects. The figure

73 is probably due to a non-distinction between language and dialect using the
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criterion of mutual intelligibility. If this criterion was used, the number of
Zambian languages would probably be about 20 to 30 only.
The census carried out in 2010 revealed that Zambia has about 73 ethnic groups with the
corresponding languages and dialects and all these languages belong to the Bantu family. In
1927, the state began to elevate some Zambian languages to the status of regional official
and by 1980s, seven regional languages were recognized (Bemba, Kaonde, lozi, Lunda,
Luvale, Nyanja and Tonga). These languages were to be used in education as media of
instruction especially in the early years of primary education (Manchishi, 2004; Simwinga,
2004; Chibamba and Tambulukani, 2023; Mkandawire etal., 2022). In 2024, the state began
the process of elevating five more additional languages (Lamba, Lenje, Namwanga, Soli and
Tumbuka) by developing orthographies of these languages. The total number of Zambian
regional official languages will soon be increased to twelve (12). This is a move to allow
children to learn in the languages they are familiar or the language of play (Mkandawire, 2017).

Studies have shown that Zambia is a multilingual country with over 70 languages
spoken (Kashoki, 1978). Mkandawire (2015) alluded that today's classrooms are multilingual
and multicultural cultures. These variables were mirrored in Zambian classrooms. He
acknowledged that learners come from a variety of cultural and linguistic origins make up
classes at all educational levels in Zambia, which results in classrooms that are typically
multilingual and multicultural in nature. Zambia like many other African countries is a multi-
lingual and multicultural society. Multilingual in the sense that there are many languages and
dialects that are spoken within the borders of the country. For instance, English is the official
language and is widely spoken throughout the country mainly for official purposes in education
and offices.

Research has equally highlighted the experiences faced by teachers and learners in
promoting language learning in multilingual classrooms (Mwanza, 2017; Nyimbili, 2018). It has
also shown that language application experiences are inevitable in multilingual classrooms
(Garcia, 2009). Teachers may struggle to use learners' home languages as a medium of
instruction, leading to language barriers and decreased academic achievement (Mwanza,
2017; Nyimbili, 2018).

Preschools play a critical role in promoting multilingual literacy, as they lay the
foundation for future language development (Hall, 2012). However, preschools in multilingual
contexts face unigue experiences in promoting language learning, including inadequate
teacher training and lack of resources (Mkandawire, 2022).

PURPOSE OF THE STUDY

The purpose of the study was to establish the language situation in preschools as well as
determine the experiences learners and teachers face in the application of diverse
languages in the teaching and learning processes of multilingual literacy classes in
preschools of Luampa district.

METHODS AND MATERIALS

The study was purely qualitative. Six classrooms were sampled comprising 28 to 42
learners. Each teacher who was teaching literacy to a particular preschool class was also
part of the sample. These participants were sampled purposively. In total, the study had 36
study participants. Data was collected through semi structured interviews with preschool
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headteachers as well as semi structured questionnaire which was administered to preschool
teachers. Class lesson observations were also done. As a result, the experiences being
reported in this study emanated from the real-life experiences of the teacher and learners.
Classroom observations were conducted to see how teaching and learning was going on
and identify any learning and teaching experiences in the preschool class. Thus, the study
used the semi- structured interview guide, semi- structured questionnaire and the
observation guide. The researcher also took some notes especially during classroom
observation and they represent what the researchers observed. Analytically, content
analysis was used. Thus, the data was sorted, categorized and presented under themes.

RESULTS

Researchers asked teachers about their experiences in handling diverse classes. The
shared the following experiences.

Language Barrier

Preschool headteachers were asked on the experiences they faced in handling diverse
learners. Most of them mentioned language barrier as one of the negative experiences or
challenge in multilingual classes. Teachers noted that the application of diverse languages in
multilingual literacy class made the teaching and learning process difficult. The following are
the voices from preschool headteachers and teachers. The first three voices are from head
teachers.

Luampa district is a multilingual district with learners coming from
different linguistic communities. There are several languages spoken
such as Mbunda, Lozi, Luvale, Luchazi, Chokwe, and Nkoya. Of all these
languages, the majority language, which is widely spoken is Mbunda
followed by Luvale while the language of instruction in schools is Silozi.
For teachers to teach effectively, they make use of translation as they
teach. They translate certain words in Silozi to children’s home
languages in order for them to understand.

The biggest challenge comes into the realization that some teachers
cannot speak Mbunda fluently while others do not even know it as a result
you would find that there is a language gap as learners first report for
school especially with those who don’t understand silozi. Learners find it
difficult in the first days of schooling to effectively communicate with the
teachers and the other way round.

Some children whose parents are here due to transfers of their parents
in line with work speak English, Tonga and Nyanja. Such children also
find it difficult in the first place to communicate with their friends and
teachers during their first days of schooling.
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Preschool teachers also stated the experiences they faced in the application of diverse
languages in a multilingual preschool literacy class. Most of them noted language barrier as
one of the experiences. This is what they said.

Regardless of being Lozi by tribe and silozi being the language of
instruction | normally find Some silozi words to be too complicated to
understand not only for learners but including myself as a teacher. Apart
from that | have also realized that even when the government of Zambia
chose Silozi language to be used as a medium of instruction in schools
some children do not understand silozi language for they are not Lozi by
birth but belong to a different ethnic grouping. This really makes my work
difficult. There are times when | don’t even know how to best teach my
learners especially those children whose mother tongue or L1 is not the
language of instruction”

Most textbooks we are using for the preschool section are written in
English language even when the language of instruction is Silozi. Before
| start teaching, | need to Translate English words to silozi language for
the learners to understand and be in accordance with the language
education policy of 2013. However, it becomes a challenge for me as |
teach the learners because some words are too complicated when it
comes to translation and that not all learners understand the language of
instruction being Silozi. Making matters worse some learners speak other
languages other than Silozi as a result, to integrate their home languages
so that | make their learning easy | need to translate schoolwork from
English language to Silozi and later from Silozi to Mbunda and any other
languages which are spoken by the learners.

In my class, the moment | realize some of my learners are not
understanding | ask those learners who | can tell they have understood
what | said to explain to their fellow learners in a language they would
understand to make learning interactive and enable all the learners learn.
Sometimes this act does not yield good result for you would find that even
a child fails to say a particular word in a different language spoken by
learners. In such instances, | also consult on vocabulary of certain words
of a given majority language from fellow teachers to help learners
understand. However, by so doing most of my teaching time or children’s
learning time is consumed through language vocabulary consultations
since preschool children have limited learning time since they only learn
for three hours.

There are several learners in my preschool class whose home languages
are different from the language of instruction. In trying to integrate
children’s home languages to help them understand, lam forced to make
use of translanguaging and translation. However, | normally face a
challenge of mismatch of words as well as having homogenous words.
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lam Tonga by tribe who is just trying to learn Lozi for the sake of teaching
learners. Most learners don’t understand Silozi but Mbunda as a result
am indirectly forced to learn Mbunda which am finding difficult but am
progressing bit by bit. It would be better if the government brought back
the use of English language as medium of instruction together with Silozi
because some learners in my class neither do they understand Silozi nor
any other language of the community of Luampa district. Their L1 is
totally different from the languages of the Luampa community. English
language can best work for such learners if it was to be used as medium
of instruction.

To supplement the voices from preschool headteachers and preschool teachers,
classroom lesson observations were done by the researchers, and the observations were as
explained below. Researchers observed the issue of language barriers as stated by teachers
and headteachers above.

Language barrier was observed in all the six classes of six different preschools of
Luampa district. It was noted that learners who did not know the familiar language which was
used by the teacher opted to be quiet, not as active as those who knew the language not until
the teacher made efforts of asking them in their home languages did, they become active.
Some learners were seen to have language experiences because they would only be seen
freely expressing themselves when it was time to interact with friends be it learning corners or
play time.

Apart from that the schools faced a challenge of shortfall of preschool teachers. This
was noted through having preschool children of different age groups learning under one roof
or class and at the same time especially instances where the other teacher is sick or is on
leave.

It was observed the teacher used a teaching strategy known as translation to integrate
children’s home languages in the teaching and learning process. In stances where the teacher
was unable to translate due to not knowing the language of the learner assistance to translate
was sought from pupils who knew their friends’ language to bridge the gap created by
language barrier. If learners failed to translate what the teacher said another teacher was
consulted so to help learners understand. Some preschool teachers who did not know the
language of instruction being Lozi opted to use one of the languages they knew and was being
spoken by the majority of the learners in this case being Mbunda. By so doing the government
education language policy was tempered with by not being fully adhered to.

In as much as language barrier was noted to be a challenge in teaching multilingual
classes while trying to integrate children’s home languages some teachers avoided the use of
strategies such as translanguaging, codeswitching, translation since they looked at them to
be time consuming and would have led to confusion in the class especially when it came to
trying to explain on words which are homogenous.

Limited classroom space

Another shared eperience which preschool headteachers and teachers brought out
which they were facing was limited classroom space. Lack of classroom space made it difficult
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for them to integrate children’s home languages in the teaching and learning process. The
preschool headteachers’ voices on this are below:
The school only has one permanent classroom specifically meant for
ECE learners. Preschool children aged 3-4 and 5-6 all learn under one
class and at the same time which is not supposed to be the case. There
is need to have atleast two permanent classes for ECE children. The
preschool section of this school does not have even a play park for the

pupils.

The school does not have a permanent class meant for ECE learners as
a result learning for ECE children only takes place when other primary
school grades have knocked off. This is due to inadequate classroom
space.

Preschool teachers also added their voices which were similar on the challenge of classroom
space which schools of Luampa district were facing. Some of the voices are as below.

The school only has one permanent class meant for ECE learners, and
don’t have a play park. As a result, they all learn under one roof
regardless of age groups.

The school only has one classroom specifically meant for ECE learners
as well as one office. The play park does not have most of the required
equipment.

Our school does not have a class for ECE learners. For learners to learn
at this school they must wait until other primary grades have knocked off
so to have a class where to learn from. This hinders the effective
integration of children’s’ home languages in the teaching and learning
process because the time they also come to learn plays a very important
role. In this case time is not well managed for the learning of the learners.

Lack of preschool teachers

The challenge of not having a lot of preschool teachers was also noted by preschool
headteachers. Below are their voices.

At our school the preschool section faces several experiences such as
lack of preschool teachers so they can attend to preschool groupings or
categories according to their age groups effectively. There are times
when the other teacher goes on vacation leave, falls sick and the other
one falls ill. Handling preschool learners becomes a challenge. At the end
of it all we end up assigning any teacher from the primary section who
may not really know the learners as well as their home languages to
teach them.

We have a challenge of understaffing when it comes to ECE teachers at
this school for we only have two. When you have a lot of ECE teachers
then you are assured of having teachers who can speak several
languages different from each other which can be to the benefit of the
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learner as they team teach. Unlike a situation where you only have one
or two who may be both Lozi and don’t know other languages spoken by
the learners.

Lack of teaching and learning materials

Preschool Headteachers and teachers of Luampa district also noted the challenge of lack of
teaching and learning materials in schools.

At our school the preschool section faces several experiences such as
inadequate teaching and learning materials like textbooks the school only
has limited numbers. Apart from that the school does not have a playpark
for the learners for it also help provide learners with learning space to
help them develop creative thinking and social interaction only to mention
a few among others

The school does not have enough teaching and learning materials
needed for both categories of preschool children. The school play park is
not well established.

Our school only has few copies of the required textbooks and does not
have a play park. When it’s time to foster social interaction, creative
thinking, psychomotor skills which may require a lot of space | take the
children to the school football field.

The preschool section is less stocked in terms of teaching and learning
materials. The school does not have a playpark.

Lack of professional support to Handle Diverse Classes

Preschool teachers noted that they faced multiple challenges in helping diverse learners and
they had no idea of where to go for help. Here are their voices.

There are times when | run out of ideas of what to do to help those
children that do not understand silozi, the official language of instruction.
| try involving fellow teachers, pupils and whatever | think may work. If all
goes to the worst, I just stick to the official language.

The school administrators know preschool learners are supposed to
learn according to their age grouping that is 3-4 and 5-6 years but there
is nothing they are doing about it other than letting children of different
age learn under one class. Teaching is hectic in the sense that different
work must be prepared for each age group. Due to pressure of work
involved we stop paying attention to experiences learners have such as
language barrier and as result the integration of children’s home
languages would not be effectively done for learners to acquire emergent
literacy skills.

Many are times when school administrators are reminded on the
importance of having an established playpark as well as having two or
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more permanent classrooms for preschool learners as cardinal in the
development of children’s literacy skills but opt to give it a deaf ear.

When it comes to the teaching of preschool children a teacher must be
eclectic, resourceful and creative. However, in order to integrate
children’s home languages children, need an interactive environment.
The moment lam seen going outside with my learners for an interactive
environment through play it becomes an issue with my supervisors.
School administrators will deem the practice as time wasting and tell you
to take the learners back to class and teach them from there. Some
language practices which would help integrate children’s home
languages are not encouraged by school administrators who feel they
are time wasting.

Schools now receive grant from the government which is money to be
used in the running of the school. Despite government effort school
administrators fail to support the preschool section by procuring the
required materials for learners.

Teacher’s experience was that they had limited options of where to go for support on
issues of multilingualism. They hoped they had a support group or professionals to help them
manage diverse challenges in multilingual literacy classes.

DISCUSSION OF FINDINGS

When meeting learners from culturally and linguistics backgrounds, the beginning of
these classes can be a disaster to say the least, as some learners cannot understand each
other, and some opt to keep quiet. This situation is made worse when the teacher has no idea
on what to do with diverse classes. This demand that multilingual teachers need exceptional
suppert to manage and handle diverse classes (Mkandawire et al., 2023). The experiences of
teachers of Luampa district are not an exception as they faced diverse challenges in their
classes. As noted by Banda and Mwanza (2017) that even when preschool teachers believed
that using local languages to teach early literacy is effective, teaching children coming from a
diverse linguistic background while using local language as medium of instruction for initial
literacy comes with tensions that need serious attention.

The application of diverse languages in most preschools of Luampa district has faced
several experiences such as lack of multilingual teachers, teachers who can fully use
translanguaging, translation as well as code-switching effectively for the betterment of learners
who are of a diverse linguistic community and may not fully understand the language of
instruction. This is evident in several studies.

The integration of children's home languages in preschools is a complex issue that
requires careful consideration of various factors, including teacher training, language policy,
and community engagement (Cummins, 2000; Garcia, 2009). Lack of multilingual teachers
can hinder the integration of children's home languages, leading to language barriers and
decreased academic achievement (Mwanza 2017; Nyimbili 2018; Wakumelo et al., 2016;
Banda, 2005; Kapambwe, 2013; Iversen & Mkandawire, 2020). In as much as (Garcia 2009;
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Lewis, 2013) noted that translanguaging and code-switching are essential pedagogical
strategies for promoting language learning and academic achievement in multilingual
classrooms, teachers need training and support to effectively use these strategies, particularly
in contexts where children's home languages are diverse and complex (Kapambwe, 2013).

Nyimbili and Mwanza (2021) noted that teachers do not have guidelines on how to use
or support multiple community languages in their classrooms.

A study by Garcia and Lin (2016) reported that the lack of clear multilingual policy
implies that schools and teachers do not have guidelines on how to use or support multiple
community languages in their classrooms. Teachers do code-switch, but they are not trained
to do so appropriately for educational purposes. A lack of explicit policy also makes it difficult
for teacher educators to train teachers in appropriate methods to teach in multilingual contexts.

What studies revealed is in accordance with Ruiz’s theory of three language orientation
which states that Policies play a role in the teaching and learning of language. The language
as problem orientation is a set of values that stem from a monolingual ideal and assimilationist
mindset. Linguistic diversity is viewed as a threat to national unity which is best achieved with
a single, common language. The vitality of linguistic minority languages, in turn, weakens the
status of a national language by competing with it in various domains of society. Policies
following this orientation aim to limit or eliminate multilingualism in society in favor of
encouraging the development of the dominant majority language. This theory well informed
this study in the sense what Ruiz reviewed under language as a problem orientation is the
exact situation happening in the Zambian education system where the language education
policy borders on one minority language there by failing to embrace multilingualism.

There is a need for teacher training programs that focus on multilingual education,
translanguaging, translation, code-switching and some other language practices which would
in turn help in the development of language learning. The Ministry of Education should
consider revising the language education policy to promote the use of children's home
languages in preschools. Multilingual education should be promoted to support language
learning and academic achievement in diverse linguistic communities.

Inadequate teaching and learning materials are another challenge preschools faced in
Luampa district. Preschools did not have enough textbooks to be used in the teaching and
learning process. When an analysis was done on the documents each of the six sampled
preschools had less than three copies of the required textbooks in literacy meaning they were
only meant for the school and teachers. The lack of adequate teaching and learning materials
are reported in multiple studies (Mkandawire & Tambulukani, 2017; Iversen etal., 2020;
Kafusha, et al., 2021; Mkandawire etal., 2022; Lungu & Mkandawire, 2022). In real situations
learners are supposed to have a feel of their textbooks especially literacy. As they look at the
book and peruse through, they would be able to identify letters of the alphabet including some
phonemes as well as be exposed to various prints other than that which are pasted on the
walls of the classroom. The direct contact of the print rich environment can make learners be
good readers and develop their linguistic competency in each language quickly.

Several studies conquer with what was discovered in preschools of Luampa district.
The inadequacy of teaching and learning materials is a perennial challenge facing many
preschools in developing countries, including Zambia (Mwanza, 2017; Mkandawire, 2017).
Studies have also highlighted the importance of textbook availability and quality in promoting
literacy and academic achievement. Lack of textbooks and other instructional materials can
hinder the quality of education and academic achievement (Tambulukani, 2020). Ntumi (2016)
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noted that preschool teachers are faced with a lot of experiences in implementing the early
childhood curriculum and a notable one among them are that most pre-school teachers do not
understand the early childhood curriculum for they do not have enough teaching and learning
materials to help them implement the Early childhood curriculum. This makes teaching and
learning difficult. Mkandawire (2010) noted that there were several experiences in the
implementation of the school curriculum, one of them being lack of teaching and learning
materials. Nyimbili and Mwanza (2021) also established that there were insufficient literacy
books for grade one in the school as schools were supplied few copies of the Zambian
language books. Zimba (2011) also revealed that children had poor emergent literacy skills
because it was uncommon for them to receive regular reading sessions including shared
reading experiences which were due to lack of textbooks as well as poor teaching
methodologies exemplified by teachers.

However, the findings of this study suggested that preschools in Luampa district faced
significant experiences in accessing textbooks, because if it was not so the preschools visited
were going to have several copies of the required textbooks enough to cater for all the
learners. Finding each preschool having less than three copies of the required textbooks is
something which needs serious attention. Hence, there is a need for policy intervention to
address the shortage of textbooks and other instructional materials in preschools.

It was also discovered that in preschools of Luampa district some teachers were not
for the idea of using translanguaging as a teaching strategy to help integrate children’s home
languages in preschools because they lacked the language competency in the language of
instruction as a result, they decided to use English language while deviating from the
education language policy. While others opted to use a local language in which they are fluent
other than the familiar language. While others were discouraged from using the mentioned
teaching strategies for, they felt that the act of translanguaging, codeswitching and translation
was time consuming since preschool learners only had a few hours of learning for most of
their time is characterized with play.

Furthermore, the findings revealed that the failure to translanguage by teachers was
also attributed to the fact that some Silozi words were too complicated for the teachers to
translate them to the learners. Learners who are Lozi by tribe also found it difficult to
understand certain Silozi terminologies due to the language having terminologies which are
so complicated. In some schools where the preschool teacher was Mbunda by tribe, the
moment he or she found some Silozi words to be so complicated they opted to code switch
and teach the learners in Mbunda all because he or she as a teacher had failed to explain or
teach certain language practices such as phonics in Silozi.

Apart from words being difficult to translate they found that a word maybe similar in
structure both languages or in another language but with different meanings (homonyms) as
they tried to make learners understand it brought about confusion in the learning process and
consumed time.

These findings of the experiences of translanguaging in a multilingual class agree with
several studies. Research has shown that teachers' lack of language competency in the
language of instruction can hinder their ability to use translanguaging effectively
(Tambulukani, 2020). The complexity of certain languages, such as Silozi, can also pose
experiences for teachers who may struggle to translate complex terminologies (Mwanza,
2017; Mkandawire etal, 2023) this can in turn lead to confusion among learners and hinder
the learning process (Nyimbili, 2018).
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The result of failure by the teacher to translate complex terminologies from a local
language of instruction to a child’s home language may lead to a lack of confidence in using
translanguaging as a pedagogy, particularly in preschools where learners may not have the
cognitive ability to understand complex language structures (Mwansa, 2017). The practice of
code-switching among preschool teachers in Zambia is a common phenomenon, particularly
when teachers are faced with complex language practices such as phonics (Mkandawire,
2022). However, this can lead to lack of consistency and coherence in language instruction,
as well as lack of support for learners who may not be proficient in the dominant language
(Garcia, 2009)

The time constraints faced by preschool teachers also hindered their ability to use
translanguaging effectively (Garcia, 2009; Lewis, 2013). With limited instructional time,
teachers may feel that translanguaging is too time-consuming, particularly when learners are
still developing their language skills (Mwanza, 2017). Arocena et al., (2015) also alluded that
realizing the learner’s language in class is time wasting since the teacher gives more time to
learners to participate in the lesson which creates confusion. Arocena et al (2015) is like
Mwanza (2020) who found out that teachers believed that learner participation through their
local languages was time consuming and impractical to language learning situation. In view of
these negative monolingual language ideologies, Mwanza (2020) suggests that decolonizing
the curriculum and the minds of the teachers should be the first step into democratizing literacy
classrooms in Zambia and sub-Saharan Africa. Nyimbili and Mwanza (2021) noted
experiences such as the mismatch between the language of instruction and dominant learner’s
familiar languages that existed in the classroom, rigidity of the language policy which was
based on monolingual language throughout the learner’s learning process, strict monolingual-
based assessment which only tested skills in the regional language and inadequate teaching
and learning materials which supported monolingual language learning.

The theory by Ruiz’ three language orientations is against the monolingual ideology of
language learning instead it brings on board the aspect of diversity in the classroom during
the learning process. The theory believes in the power of exposing a child to diverse
languages for them to make meaning of what is being taught as far as acquiring literacy skills
is concerned. He looked at embracing multilingualism as a resource in the teaching and
learning process. In this case a teacher has to find a way of integrating children’s home
languages in the learning process.

There is need for preschool teachers to be trained on how to effectively use
translanguaging as a pedagogy to embrace multilingualism in classes, particularly in
preschools where learners are still developing their language skills. Apart from that preschool
teachers also need language support to help them develop their language competency in the
language of instruction. There is great need for teachers to collaborate with the Curriculum
Development Center as well as enhancement of Continuous professional Development
meetings for simplification of complex terminologies. It is during such meetings that
discussions can be tendered in line with the curriculum or the learning of the children. Complex
terminologies in languages like Silozi can be simplified to make them more accessible to
learners and teachers when heads are put together to brainstorm over them before going to
teach. Preschool teachers in public preschools need flexible instructional time to
accommodate the needs of learners who may require more time to develop their language
skills unlike the situation which prevailed in preschools of Luampa district where only three
hours was allocated as learning time for preschool learners.
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Preschools in Luampa district have inadequate learning classrooms and because of
these learners all learn under one roof and at the same time regardless of age. Those who
are 3 to 4 years old are supposed to learn separately from those who are 5 to 6 years old
because their learning abilities are different. Since learners all learn under one room and only
for 3 hours most of the teachers deem translanguaging as a strategy used to integrate
children’s home languages to be time consuming. As the teacher integrates children’s home
languages through translanguaging a lot of time is being consumed and so most of the day’s
activities are not done as far as teaching and learning is concerned.

Moreover, apart from lack of enough classroom space, preschools in Luampa district
do not have play parks. The ones which are found in some of the preschools are just a skeleton
example of how a preschool play park must look like. Since a play park is a place where
children can go and interact with their friends as well as their teachers thereby facilitating the
integration of home languages they are of great importance in the learning of preschool
children. Therefore, play parks create a very good environment for the integration of children’s
home languages. It is through interactions during play that learners interact freely. Play cannot
be successfully done in the classrooms since classrooms seem to be congested due to having
two groups of learners learning under one roof. In the teaching of literacy to preschool children
there are language practices which are supposed to be taught to help in the development of
language. Language practices such as writing, reading, playing, sounds, picture reading,
sounds and storytelling. The syllabus for ECE does not provide teachers with stories so
revealed the findings. Teachers are made to come up with their own educative stories and
then translate the stories into a local language which learners will understand with minimal
difficulty. To the teachers this is more work and quite challenging.

Studies have shown that the inadequate learning environment in preschools, including
the lack of separate classrooms for different age groups and play parks, can hinder the
effective integration of children's home languages as noted by (Mwansa, 2017; Tambulukani,
2020). Play-based learning is essential for language development, particularly in preschools
where children are beginning to develop their language skills (Garcia, 2009; Lewis, 2013).
Generally, the teaching of literacy in preschools requires a range of language practices,
including writing, reading, playing, sounds, picture reading, and storytelling (Hall, 2012;
Comber, 2015). However, lack of resources, including stories, can hinder the effective
teaching of these language practices (Maala & Mkandawire, 2022).

There is a need for infrastructure development in preschools, including the
construction of separate classrooms for different age groups and Play Park. Preschool
teachers need to be trained in how to effectively integrate children's home languages,
including the use of translanguaging and play-based learning. The curriculum Development
center needs to develop teaching and learning resources, including stories as they come up
with school curriculum to make work easy for the implementers as well as support the teaching
of language practices in preschools.

The study also established that teachers found the planned and prepared work for
preschool learner’s shallow. One teacher cited an example of Literacy in Silozi as a learning
area ‘Literacy Mwasilozi’ textbook for ECE p.41 for learners aged 5 to 6 where the whole of
term 1 teachers are meant to teach on vowels, “a, e, i, 0, u.” and then sounds for the whole
year. Teachers feel the content is too shallow and become boring teaching the same things
for a period which they deemed as too long.
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The findings of this study resonate with existing research on the experiences faced by
preschool teachers in developing countries, including Zambia. (Mwansa, 2017; Mkandawire,
2019) noted that teachers often found the curriculum content for preschool learners to be
shallow and inadequate, leading to lack of engagement and motivation among learners
(Garcia, 2009; Lewis, 2013). The curriculum content for preschool learners in Zambia, as cited
in the study, appears to be overly simplistic and focused on basic literacy skills, such as vowels
and sounds in Silozi. This can lead to a lack of challenge and engagement among learners,
as well as a lack of autonomy and agency among teachers as noted by (Tambulukani, 2020).
They are needed to give preschool teachers more autonomy and an agency to develop their
own language teaching practices and materials unlike a situation where any language
specialist can design a curriculum for early childhood learners.

The study also reviewed that whenever teachers were teaching using Silozi as a
language of instruction they experienced mother tongue or home language of the children
interference in the classroom. When this was not given proper attention, it distorted the
conducive learning environment due to an interaction in different home languages making it
difficult for the teacher to grasp what each learner is saying at that moment.

Several studies agree with this research finding. The phenomenon of mother tongue
or home language interference in the classroom is a common challenge faced by teachers in
multilingual settings (Garcia, 2009; Lewis, 2013). When teachers use a language of instruction
that is different from the learners' home language, it can lead to language interference, which
can distort the conducive learning environment (Mwanza, 2017; Nyimbili, 2018). Moreover,
Language interference can manifest in various ways, including code-switching, code-mixing,
and language convergence as observed by (Garcia, 2009). When learners interact with each
other in different home languages, it can create a chaotic learning environment, making it
challenging for teachers to grasp what each learner is saying (Lewis, 2013). Finally, this can
lead to a breakdown in communication, which can hinder the learning process. Banda, (2010),
Sichone (2017); Tambulukani (2020); Kapambwe (2013); and Mumba K. (2015) highlighted
the importance of language policy and language education in promoting effective
communication and academic achievement.

Teachers need training on how to effectively integrate children's home languages,
including the use of translanguaging, translation, and code-switching.
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